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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school. 

School overview 

Detail Data 

School name Brockhurst Primary 
School  

Number of pupils in school  364 

Proportion (%) of pupil premium eligible pupils 47% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021-2024 

Date this statement was published December 2021 

Date on which it will be reviewed October 2022 

Statement authorised by Amelia Cripps  

Pupil premium lead Kirsten Varney  

Governor / Trustee lead Kass Hawkley  

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £188,665 

Recovery premium funding allocation this academic year £18,125 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

 

£206,790 
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Part A: Pupil premium strategy plan 

Statement of intent 

Pupil Premium Strategic Principles 

Whole-school ethos of attainment for all  

● There is a culture of high expectations for all  
● There is a belief that all disadvantaged pupils are capable of overcoming their 

personal barriers to succeed  
● Disadvantaged pupils and their families are held in high regard 
● Leaders, teachers and other adults understand their role within the school’s 

strategy  

Addressing behaviour and attendance  

● A strong emphasis is placed on developing positive behaviours for learning  
● The school responds rapidly to ensure that behaviour management strategies 

are effective for pupils that need support  
● Attendance is monitored. Strategies, where applicable, are implemented to im-

prove absence or lateness to maximise opportunities for learning in school  
● Persistent absence is rigorously challenged, and proactive strategies to posi-

tively engage families are pursued  

High quality teaching for all  

● The school places a strong emphasis on ensuring all disadvantaged pupils re-
ceive high quality teaching; responsive on-going formative assessment is essen-
tial to ensure disadvantaged pupils make strong progress  

● Teachers are committed to successfully engage with the disadvantaged pupils 
who are less successful learners 

● Professional development is focused on securing strong subject knowledge, 
questioning, feedback, ‘talk for learning’, metacognition and self-regulation 

● Interventions are additional to the entitlement to high quality teaching; class 
teachers retain accountability for pupil achievement  

Meeting individual learning needs  

● There is a strong understanding of the barriers to learning and how these barri-
ers present in school  

● Learning gaps and misconceptions are identified and addressed so that pupils 
can secure learning domains that will enable them to catch up to meet ARE or 
increasingly work at greater depth  

● Transition processes for disadvantaged pupils are carefully planned and imple-
mented  

Clear responsive leadership  

● A strategy group, which include senior leadership and a governor, review the ef-
fectiveness of strategies at the end of each assessment phase  

● Self-evaluation is rigorous and honest 
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● The effectiveness of the strategy is reviewed termly and is based on internal 
analysis, research and best practice  

● Leaders apply robust quality assurance processes and clear success criteria  

Data-driven  

● The progress of disadvantaged pupils is discussed at all pupil progress meet-
ings and at key milestones. Actions are identified, implemented and regularly re-
viewed at each assessment phase 

● Accelerated progress must lead to higher attainment within an academic year 
and key stages  

Deploying staff effectively  

● Both teachers and support staff are deployed flexibly in response to the chang-
ing learning needs of disadvantaged pupils 

● Resources are targeted at pupils at risk of underachievement in terms of low 

and high attainment 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Social, emotional, mental health issues and resilience causing barriers 
to learning and poor learning behaviours (ACEs, Attachment) 

2 Language deficit; children start school with poor vocabulary and oral 
communication skills  

3 Economic and environmental restraints at home results in some children 
needing their basic needs met before they are ready to learn 

4 Impact of non-attendance due to Covid-19 on learning, social skills as 
well as mental health and wellbeing  

5 Lack of access to a broad range of cultural opportunities outside of 
school  

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improve outcomes at end of 
EYFS and KS1 related to 
communication, language and 

Triangulation of evidence shows an improvement in 
communication, language and literacy, personal, 
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literacy, personal, social and 
emotional development and 
physical development. 

social and emotional development and physical 
development at the end of EYFS. 

 

Improved phonic screening check outcomes at the 
end of Year 1 and Year 2.  

 

Improved access for 
disadvantaged pupils, and 
participation in, to enrichment 
activities. 

Financial circumstances are not a barrier to 
children’s participation in enrichment activities.  

 

An increased number of disadvantaged children 
participate in after school clubs.  

 

Disadvantaged children able to fully access the 
curriculum and receive support where needed to 
help them achieve this. 

Improve end of KS2 
outcomes for disadvantaged 
children.  

Children close gaps in learning rapidly due to timely, 
appropriate, high quality intervention. 
 
Children are confident and engaged in their learning 
in the classroom and able to use the strategies that 
have been taught during intervention. 
 

End of KS2 outcomes in 2024-5 are at least in line 
with national and the gap between disadvantaged 
children and non-disadvantaged in closing or 
children have made significant progress from their 
starting points.  

Improved whole school 

understanding of the impact of 

developmental trauma and 

approaches to support children 

to develop appropriate problem 

solving skills/strategies.  

 

Staff feel confident in using the THRIVE approach 
and this is evident in interactions with children.  
 
Children feel safe at school and supported to make 
things right when challenges arise. 
 
Children are able to de-escalate when heightened 
more quickly.  
 
Identified children are able to more effectively access 
learning on a daily basis and deal with challenge. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £63,500 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Ensure all staff have a 
consistent understanding 
of quality first teaching, 
scaffolding and effective 
feedback.  

EEF Teaching and Learning Toolkit 

There is a strong evidence base to 
suggest that high-quality teaching 
including rich classroom discussion and 
teacher feedback, are inexpensive to 
implement with high impacts on 
attainment and language development. 

4 

Engagement with the 
Maths Mastery 
Programme and the local 
Maths Hub including 
release time for teachers 
to implement.  

Mastery learning approaches have 
consistently positive impacts.  

EEF Mastery Learning  

 

DfE Mathematics Guidance 

4 

Participation in EYFS 
County Project and 
engagement with HIAS to 
adapt provision in KS1 to 
better meet the needs of 
our children.  

Improving oral language has a high 
impact on pupil outcomes.   

 

EEF Oral Language 

2 

Purchase of a DfE 
validated Systematic 
Synthetic Phonics 
programme to secure 
stronger phonics teaching 
and improve reading 
outcomes.  

Phonics approaches have consistently 
found to be effective in having a positive 
impact on the accuracy of word reading 
and early reading. 

EEF Phonics   

2,4 

Embedding the HIAS 
Reading Toolkit  

The HIAS reading toolkit promotes 
dialogic activities to improve reading skills 
and strategies.  

EEF Oral Language Interventions  

2 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1017683/Maths_guidance_KS_1_and_2.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
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Budgeted cost:  £53,190 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Targeted 
interventions with 
LSAs, including 
paired reading & 
precision teaching to 
enable rapid progress 
and close gaps.  

There is a strong evidence base to 
suggest that specific targeted 
interventions, delivered with 
precision have positive impact on 
progress and attainment.  

EEF One to One Tuition 

4 

Catch up, Keep up 
targeted work with 
teachers to enable 
rapid progress and 
close gaps. 

Targeted tuition with class teachers 
can be an effective way to help 
children make rapid progress.  

EEF One to One Tuition  

4 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £90,100 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

THRIVE practitioner 
training and whole 
school approach to 
promoting social and 
emotional wellbeing   

Whole school approaches and 
targeted interventions have positive 
impacts on engagement and 
learning. 

EEF Behaviour Interventions 

 

THRIVE 

1 

Development of a 
Mental Health and 
Wellbeing Lead.  

It is well understood that mental 
health and wellbeing influences a 
child’s ability to engage with school 
and learn effectively.  

Promoting children and young 
people’s mental health and 
wellbeing  

1 

Social & Emotional 
Learning Support 
(Ready to Learn / 
Learning to Learn 
Groups, ELSA and 
FEIPS training and 
supervision as well as 

There is extensive research around 
the importance of children being able 
to articulate their feelings and 
process trauma in order to learn 
effectively.  

EEF Guidance Report- Social & 
Emotional Learning  

1 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://www.thriveapproach.com/
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1020249/Promoting_children_and_young_people_s_mental_healhttps:/assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1020249/Promoting_children_and_young_people_s_mental_health_and_wellbeing.pdfth_and_wellbeing.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1020249/Promoting_children_and_young_people_s_mental_healhttps:/assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1020249/Promoting_children_and_young_people_s_mental_health_and_wellbeing.pdfth_and_wellbeing.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1020249/Promoting_children_and_young_people_s_mental_healhttps:/assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1020249/Promoting_children_and_young_people_s_mental_health_and_wellbeing.pdfth_and_wellbeing.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf


 

7 

funding for a school 
counsellor).  

 

Effectiveness of School Counselling  

Meeting children’s 
basic needs through 
Magic Breakfast 
Scheme & Nurture 
Lunch Provision to 
enable access to 
learning.  

Maslow’s hierarchy of needs 
evidences that children who have 
had a good breakfast, feel a sense 
of safety and belonging, and have 
had their basic needs met are more 
likely to be ‘ready to learn’.  

EEF Improving Behaviour in Schools 

3, 1 

Funding towards a full 
time Home School 
Link Worker to 
promote attendance 
as well as outreach 
and support for 
families. 

Good levels of school attendance 
are important for continuity of 
education and improved levels of 
attainment.  

DfE Improving School Attendance  

 

 

1 

Providing a Service 
Families Club ‘Super 
Troopers’ to meet the 
social and emotional 
needs of our service 
families.  

To promote a sense of belonging 
amongst members of our service 
community, ensuring that service 
children’s diverse voices are heard 
and they feel valued within the 
school. 

Thriving Lives Toolkit   

 

Service Premium- Best Practice 
Examples  

1 

Funding to ensure 
enrichment and 
participation in the 
wider curriculum, 
including contributing 
to a school uniform 
fund. 

Engagement with school promotes 
higher levels of attainment.  

Social Mobility Commission- An 
Unequal Playing Field 

5 

 

Total budgeted cost: £206,790 

https://www.bacp.co.uk/news/news-from-bacp/2021/21-january-effectiveness-of-school-counselling-revealed-in-new-research/
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance/Improving_Behaviour_in_Schools_Evidence_Review.pdf
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.scipalliance.org/assets/files/framework-Nov21-English.pdf
https://www.gov.uk/government/publications/the-service-pupil-premium/service-pupil-premium-examples-of-best-practice
https://www.gov.uk/government/publications/the-service-pupil-premium/service-pupil-premium-examples-of-best-practice
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/818679/An_Unequal_Playing_Field_report.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/818679/An_Unequal_Playing_Field_report.pdf
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

There were no published outcomes for years 2019- 2020 and 2020-2021. A significant 

portion of school funding was allocated to staffing costs, however due to the Covid-19 

pandemic and partial school closures the impact of these strategies on outcomes is 

difficult to measure.  

Our internal data shows that the gap for our disadvantaged pupils has not reduced as 

we had expected due to the impact of the pandemic. During the period of school 

closures our disadvantaged children were unable to benefit from the targeted 

interventions as we had planned. The barriers we had planned to overcome for our 

disadvantaged children still need to be addressed.  

Current Attainment Whole School (Internal School Data- HAM using ‘Minimum Sufficiency Statements’ 

Summer 2021, EOY 

Percentage 

reaching 

expected 

standard 

School PP Outcomes 

At ARE 

School Non-PP 

Outcomes 

At ARE 

Gap In some year groups PP 

children have 

outperformed non-PP:  

Year 6 Reading and 

Writing (+7.8%) 

Year 2 Maths (+7.7%)  

Some Year groups PP 

children have 

outperformed non PP at 

ARE+ , but these groups 

are too small to be 

statistically significant. 

Reading, 

Writing & 

Mathematics 

combined 

59.1% 70.2% -11.14% 

Reading, 75.6% 78.9% -3.36% 

Writing 63.8% 74.3% -10.56 

Mathematics 67.7% 76.8% -9.1% 

 

At times of remote learning we provided education via Google Classroom and ensured 

our disadvantaged children had access to devices if they were unable to attend school. 

We provided hard copy packs of learning where we were unable to overcome the 

barriers to online learning for families.  
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Catch Up, Keep Up (CUKU) support with class teachers enabled targeted support for 

individuals. This had limited impact due to staffing shortages due to isolation and 

school closures.  

Online CPD for school staff on areas such as ACESs has benefited staff subject 

knowledge and understanding to better meet the needs of our children.  

Attendance was at least broadly in line with national. 

Externally provided programmes 

Programme Provider 

None   

Service pupil premium funding (optional) 

Measure Details  

How did you spend your 
service pupil premium 
allocation last academic 
year? 

‘Service Club’ was unable to meet due to the Covid 
pandemic. 

We provided uniform to families to promote a sense 
of belonging.  

We completed a survey with our service families to 
plan for better provision moving forward when 
bubbles were no longer necessary.  

We trained an additional ELSA and continued to 
provide counselling to support children’s emotional 
and social needs.  

Our HSLW and members of the SLT maintained 
contact with families throughout the pandemic and 
provided support for children and families to meet 
individual and diverse needs. 

What was the impact of that 
spending on service pupil 
premium eligible pupils? 

Families gave positive feedback about the contact 
throughout the period of remote learning.  

Internal data shows that service children attain well 
as a group within the school.  

 

 
 


